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[Abstract]

This study examined the effects of academic stress, emotional expression, social support, and major satisfaction on academic
burnout among nursing students. The participants were 202 students from a university in the K region. Data were collected from
October 28 to November 14, 2024, using a structured questionnaire. Data were analyzed in SPSS 25.0 using descriptive statistics,
t-tests, analysis of variance, Pearson’s correlation, and multiple regression analysis. Academic burnout was positively correlated
with academic stress (r=.606, p<.001) and negatively correlated with emotional expression (r=348, p<.001) and social support (r=
—.256, p=.010). Significant predictors of academic burnout were academic stress (3=.482, p<.001), emotional expression (3=—282,
p=.004), and major satisfaction—specifically, very dissatisfied (3=.194, p=.010), dissatisfied (3=.214, p=.004), and satisfied (3=
—.160, p=.040). These variables explained 51.7% of the variance in academic burnout. To reduce academic burnout among nursing
students, interventions should focus on stress management, enhancement of emotional expression, and improvement of major
satisfaction.
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Table 1. Difference in the academic burnout according to general characteristics of subjects

(N=202)
Variables Category N(%) M- SD t/F (p)
Gender Female 156(77.2%) 2.60£0.68 -.335
male 46(22.8%) 2.66+0.67 (.965)
Grade Junior 102(50.5%) 2.69+£0.72 .755
Senior 100(49.5%) 2.59+0.61 (.592)
voluntary 82(40.6%) 2.57%0.54
Suggestion from others 26(12.8%) 3.00+0.93 1 944
Motivation for application According to School records 8(4.0%) 3.06+0.90 ( '109)
High employment rate 78(38.6%) 2.53+0.65 ’
other 8(3.9%) 2.924+0.58
Very dissatisfied® 4(2.0%) 4.43+0.33
Dissatisfied® 8(4.0%) 3.3140.60 8.795
Major satisfaction Neutral® 70(34.7%) 2.80+0.56 (<.001)
Satisfied 102(50.4%) 2.49+0.60 *b>c, d, e
Very satisfied® 18(8.9%) 2.92+40.61
4.0074.50 6(27.7%) 2.54%0.59
3.573.99 4(31.7%) 2.57£0.58 5130
Grade point average 3.00 7 3.49 62(30.7%) 2.68+0.71 ( 683)
2.5072.99 16(7.9%) 2.93£0.85 '
<25 (2.0%) 3.77+1.27
Grade Management 64(31.7%) 2.48+0.71
Academic oressure Heavy Study Load 114(56.4%) 2.74+0.64 1.069
P Difficulty of the Major 16(7.9%) 2.6940.76 (.366)
Others 8(4.0%) 2.52+0.67
Note. Major satisfaction was dummy—coded, with “Neutral” as the reference group.
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Table 2. The degree of academic stress, emotional
expression, social support and academic burnout of
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Table 3. Correlational relationships among the academic
stress, emotional expression, social support and

subjects academic burnout of subjects
(N=202) (N=202)
Variables Mean =+ SD Range(Min-Max) Academic  Academic Emotional Social
— Variables Burnout Stress Expression  Support
Academic Stress 2.44i0.75 14-70 T(D) r(p) r(p) r(p)
Emotional Expression 2.89+0.36 17-85 Academic ]
B t
Social Support 3.781+0.69 12-60 urnou
Academic .606 1
Academic Burnout 2.64+0.67 15-75 Stress (<.001)
Emotional -.348 -.299 1
3-3 CHAIIO] SIRIAE A MAES], ALZ|Z A7, BIAZ Expression (<.001) (.002)
- el e | Eot 2| El 0 .
e e » » e Social -.256 -.394 .323 ]
Zho| a2kt Support (.010) (<.001) (<.001)

thgAke] ki alst YA EY A (r=.606, p=.000)7+2]

http://dx.doi.org/10.9728/dcs.2025.26.10.2933

2936



s oy
&3 ZRlakslrt
3|FEAE FaEl] QlEl vl oR-E ERlgk A
HAEREAGE 1.054004  1.341%  10W|wbe]aL, &
(tolerance)dH 0.7914 0.9% 0.1¢]4 2.2 yeht th53
A0l EA7F gldeh. 9.x1¢e] 27148 Durbin-Watson
Zroz elsl A} 2.042% 20 AT ulehA] 374
o] VM T3t I A
odAte] B azlel] s WA= 81l S Ed
2x(B=482, p < .001), FAEH(B=282, p=.004), A& vl|--
EHS(B=.194, p=.010), EV=(B=.214, p=.004), 7=
=-.160, p=.040)°]%o™, o]E W] AHEL 51.7%%]
tH(F=16.275, p<.001)(Table4).

E 4. TR StiATlof Heks oliE 22

Table 4. Predictors of the academic burnout of subjects

(N=202)
Variables B SE B t p
(Constant) -141 782 -.180 .858
Academic Stress .433 .071 .482 6.116 <.000
Enge“sosrl‘jr'] 526 178 282 2960  .004
Social Support .079 101 .076 778 438
& 930 .354 194 2627 .010
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